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FOREWORD
The purpose of this short work is to help students who are blind to succeed and to survive the college music experience. Gone are the days when a blind college student would wait months to get his or her books transcribed into the music code only by volunteers, sit in classes for weeks before having them in hand, then be required to memorize everything before becoming functional along with sighted classmates.


In order to succeed in today’s fast-paced educational arena, blind music majors must be able to work - with materials in hand - concurrently with their sighted peers. They are completely capable of doing so, but only if prudent planning, advocacy, and informed information is available to them. They are capable of sight singing, harmonic analysis and part-writing, melodic dictation, advanced music theory, and nearly all musical areas, providing they are skilled in the music code, and thoroughly familiar with music textbook formats.


A few simple guidelines can alleviate both student and educator apprehension and fear. Educators must know that they should not be asked to take more than a little extra time from their ordinary class duties in order to accommodate a blind student. A few Myths and Facts will get us started in a new way of planning and thinking that is being suggested in this little book.

                                                  Richard Taesch, Braille Music Division,
                                              Southern California Conservatory of Music

CHAPTER ONE 
Where to Start
A few Myths and Facts for Students, Parents, and Professors:

1.  MYTH:

All textbooks must be fully prepared in braille prior to beginning classes.

     FACT: 

Complete books need not be formally produced prior to classes.

2.  MYTH:
It is a blind student’s responsibility to make sure that he or she obtains the services of a music transcriber.

     FACT:
It is not your job to shop for transcribers. Schools generally provide Disabled Student Services to do that for you.

3.  MYTH: 
Professors are often unavailable when classes are not in session. It is not practical to request a syllabus before classes begin.

    FACT:
It is not only recommended to request a syllabus well in advance of beginning classes, it is ESSENTIAL!  All due dates for specific materials, quizzes, and final exams must be included if the services of a transcriber will be required. 

4.  MYTH:


As a braille reader, you should request all books to be provided in 


braille for you, complete, and in required BANA format. 

    FACT:
That may be your lawful right in most states, but when time is short, you need not obtain full text materials in braille. Ask ONLY for specific music examples that the transcriber can do for you in a timely manor. These MUST be provided to you in braille. Music


transcribers can also work in tandem with textbook specialists.

5.  MYTH:

One primary problem for braille readers is that of poor “turn-around- time” on the part of over-worked transcribers, and the fact that there are so few experienced music transcribers available.
    FACT:
The chief problem with music braille is rarely poor turn-around time on the part of transcribers. The problem is nearly always a lack of planning on the part of students, directors, and teachers with respect to required materials for their classes. 

Educators are professionals in their fields. Blind students must know their own needs, how to obtain support, how to advocate for themselves, and how to respectfully “educate their educators.”   

6.  MYTH:

Text portions of music textbooks should not be put on tape for a reader in lieu of real braille transcriptions.

     FACT: 

The student’s literary skills are not the issue here. Getting the special braille codes that music requires in hand, and on time, is top priority! 

Plan to request the help of a volunteer reader for text materials when full books will not be available on time. This may be the only way a student will be able to complete his or her class.

7.  MYTH: 

Transcribers must be expected to complete all music excerpts in a class-required textbook.

     FACT: 


Sometimes only a portion of music examples or exercises in a


book will be required. Generally, a professor will have an idea

before class begins which materials he or she will require. Even when very little time for planning has been allowed, decisions can still be made “as-you-go,” and yet be sufficiently in advance of a class project. 

8.  MYTH:

Rehabilitation Counselors are on your side, and will do everything possible to support you in your pursuit of a music education.

      FACT:

Many Rehab Officers are truly doing everything they can to help

their clients. However, when state budgets are being severely cut in the arts and education, they are less likely to support music as a career-training option.

Time and again, students are being told by their Rehab Counselors that pursuit of music in their education is “un-realistic.”
9.  MYTH:
You should trust the advice of Counselors who feel music is not realistic for you, and pursue another field.

     FACT:
Students should know that it is the job of Rehabilitation to support a disabled person in his or her pursuit of eventual independence and employment.  Although they must base decisions upon current facts and required guidelines, it should not be acceptable for them to discourage viability - or employment opportunities - that might result from a thorough music education!

It might be well to note that articles have pointed out that certain corporations have been known to look very favorably on music degrees in their hiring policies. Music grads can make fine computer programmers, and often work in other areas such as education, copyrights, and entertainment industry fields. Any degree only serves to prove that you have the ability to stick to something. It cannot guarantee your skills or experience no matter what the field.


[Note: See: www.bls.gov. U.S. Department of Labor, Bureau of 



Labor Statistics - Musicians, Singers, and Related Workers; see also   



the Articles & Reference section in the Appendix of this book.]  
CHAPTER TWO
Braille as a Language - Philosophy, Fact, or Advocacy?  


Persons with visual impairment are indeed thought to be, “disabled.”  But the question could be argued as to whether the use of braille should be considered only as specialized media for a blind individual, or perhaps might it also be considered, in one sense, simply another language?


Many blind persons see their braille-reading medium only as a language, and yet it has taken virtual law making in America to guarantee the right to adaptive and specialized media. But let us not forget that, at one time, there was little recourse even for a foreign-speaking student to request his or her textbooks to be in a language, or for a reasonable accommodation to be met. And yet we still see statements like the following from well-intentioned, yet un-informed sources in positions of authority:

●
 ‘Braille music is too slow, and not practical.’

●
‘No, we cannot braille your math tests. You will have to settle for having them taped.’

●
‘Having textbooks which include so much foreign language put into braille is too expensive, and we cannot fund them.’

●
‘It’s your [the student’s] homework to find the cheapest price for 


brailling your textbooks.’

●
‘Of course, you must read music braille before you can be accepted into our music program.  However, we do not teach it here. Moreover, we have no information to help you prepare those skills.’ [Ed.:  They will, however, be very happy to accept your tuition, regardless.*] *See Articles Link, www.menvi.org

- author, Valerie Gaer, MENVI Postsecondary Specialist

In situations like those mentioned above, the burden of overcoming erroneous misinformation could be daunting, indeed! The philosophy that the use of braille is not a disability issue, but that of a language issue, may not be accepted in our lifetimes. But if you are to succeed in having your needs met with respect to literacy, it might be a very good platform to take as an argument!  Rest assured, however, that if a college were to refuse language assistance to a non-English-speaking student, the ramifications could be far more serious than that of denying support for music braille - unfair, but seemingly true.


Throughout the chapters in this book, watch for the GUIDELINES lists to appear. These are meant to serve as summaries of ideas and ways that you can survive as a blind student of music in the college world. Some will be aimed directly at you, the student, and others will be helpful for your teachers.   


These suggestions and opinions are strictly that of the author, and

have been compiled from the perspective and experiences of a music educator who is also a certified braille transcriber, music braille teacher, lecturer, and developer of published curricula. Yet it is clearly not intended to be a research project by any means. It is a labor of love, advocacy, and a simple sharing of  “been there done that” experiences of blind students and educators themselves.  
CHAPTER THREE
Advocacy, Self-advocacy, and Preparing for College


Preparation for college as a blind person is essential. However, this little book is not so much about preparing for college, but rather it is aimed at what to do once you are ready to go, and then find yourself not prepared! The majority of blind music students will fall into this category.


Those who have the easiest time in music school generally have developed music reading skills as children. Or perhaps they will be fortunate enough to have a music braille teacher or mentor by their side throughout their experience in school. In most cases, it is more about what to do - and how to survive - when the “Cavalry is not coming to the rescue.”  Mostly, don’t panic, as you can make it if you are determined, but then only if you are well informed.

GUIDELINES 1.  - Getting Ready

1. If you are fortunate enough to have a few months before school starts, begin basic music reading in braille. Do NOT make the


mistake of trying to learn to read music on your instrument!


Learn first to sight sing very basic single-line music in the braille

music code (solfege). One class you are usually required to take is sight singing.  The good news is, that many of the sighted students may have never read print music in solfege either. You may have enough time to catch up, or even pass them, if you prepare even just a little ahead.


In some cases you may be able to “test out” of a solfege class

if you prove that you can sight sing at the level required by the class work. There are good resources given at the end of this book to help get you started. 

2. When being interviewed by the Disabled Students Officer or the Chair of the Music Department, be ready to state your needs and to clearly discuss them. These will be covered in Chapter 4.  It is essential that you start right, and that they know that you know exactly what is needed and what you expect of them. They will have little problem telling you what they will expect of you. They will highly respect your self-direction and advocacy if you demonstrate your assertiveness in a polite and thoughtful way. 

3. Even the finest music school in the world will be useless to you if the

special support that you need as a blind student cannot be met. For example, ask Disabled Student Services if a braille embosser is on campus. Don’t wait until you have paid your tuition to find out. Perhaps the school will be willing to purchase one once it becomes aware of your needs. If they say they will not, then re-consider whether or not you should attend that school.

4. Does the school support adaptive technology?  If braille files cannot be sent electronically to the school for last minute embossing, think twice about the lack of other technology you may encounter there. There are schools that can do all of the above, and you need not settle for less.

Is the school willing to purchase software to help with print to braille music transcription, thereby supplementing the services of a transcriber?  Are they willing to train someone in its use? (See the


Appendix for technology resources.)

5. Are you determined to attend a specific school no matter what? If none of the above criteria can be met, are you willing to be a pioneer? If so, then you must accept a mission that you will be passing your experiences along to the next blind student. Your presence there must then become a benefit to the school and to the next blind student to attend the music program. But you must be willing to accept an inevitable struggle! The world clearly needs more crusaders in this area, and perhaps that will become your contribution.

6. Most importantly, is the music department and DSS Office willing to 

seek the expertise of a music specialist on the outside? Are they willing to maintain open communication with a music braille transcriber, and would they work with a braille educator who may tutor you outside of the school?  If the answers are unclear to those questions, then you have little choice but to carefully weigh the benefits of this school, and perhaps to even consider another. Be very certain that you remain aware of tuition recovery policies.

7. If you find the school seems willing to “waive” reading requirements for a blind student, think twice about the value of your diploma from an institution who would allow you to *graduate musically illiterate.


*See Articles Link, www.menvi.org

- author, Valerie Gaer, MENVI Postsecondary Specialist
Preparing for the full College Experience  


- Contributed by Mary Ann Cummins-Prager, Disabled Student


Services - California State University, Northridge -
Sometimes students who are very focused on a particular major - music, art, etc. - neglect other aspects of their academic preparation. While it is true that by majoring in music you will spend the majority of time taking classes in your major, you must still meet the general education requirements of the institution. You will be expected to take classes in Math, English, Social Sciences, Science, and areas that involve critical thinking skills. Don't neglect these subject areas in high school as the level of your high school preparation will make it easier once you get to college. 

Choosing the right college 

As with any student, there are many things to consider when choosing a college. Of course you will probably focus on the music department and the requirements of the major but you should remember that there is more to college than just the work you will do in your major. Make sure you ask yourself whether you want to be in a big public institution, a smaller liberal arts college or a music school. Do you like city living or do you prefer a quieter pace? If you really like warm weather will you be happy in a cold climate? What kind of services are provided to students and does the college feel welcoming to students who are blind? While initially these may not seem like important considerations, your college experience will be more enjoyable if you like the environment, develop friendships and can easily obtain needed services.

CHAPTER FOUR
You’re accepted to school. Now what?

Do you know what to ask for once you are accepted? Are you

comfortable when being assertive regarding your needs? Do you know what your needs are as a blind music major?


All of those questions will pose themselves to you as challenges, and each must be addressed separately. Let’s take a look at Guidelines 2 below.  Consider them carefully before an initial interview with your chosen college. Be prepared for frustration, however, as you may feel that you may not have adequately communicated your needs in that first meeting. Or you may feel that your needs were not understood, and that your opinions were not taken seriously. This is often a normal result, but you will learn much from that experience, and you will be far better prepared for the next round. Do not be discouraged. Simply learn, and prepare, prepare, prepare!

GUIDELINES 2.  - Once You’re There!

1.  Request that a syllabus for each music class be provided to you and to your transcriber as far in advance as possible*.

2. Request that the exact dates that each specific assignment and exam becomes due to be clearly marked on all syllabi.

3. Explain that there may not be sufficient time to prepare complete books, and that you may need to ask that the professor take the

time to highlight ONLY the music examples that he or she might expect to cover. You can only expect this within reason, as the teacher may find it necessary to delete or add other assignments as the class progresses. Explain that a reader is a viable alternative for literary text portions.

Sometimes professors prefer not to follow text verbatim. They may only ask you to be aware of its content. This may not even require braille text, especially if there is not time to obtain full textbooks. Music examples are required, however.

Where large anthologies are needed for history and listening classes, discuss the possibility of having only a few measures of each required score transcribed. Many of the sighted students may not be able to follow those scores themselves, except to scan them lightly. By listening well, and seeing the general structure of the music, you may have sufficient information with only short excerpts. Always seek the professor’s advice and suggestions.  

4. Be sure that the professor’s email address is provided on the syllabus 


for the transcriber to contact them for clarifications. Nearly all

college teachers today will make their email available to students, and are very willing to communicate with a braille transcriber.

5. You, the student, could help the department find a reader for text that cannot be brailled. Let the school know that you will take that responsibility, but ask them for assistance in finding a good volunteer. Most music departments have willing tutors who need special credit for this kind of service. 

6. Request that all of the professor’s handouts be given to the transcriber according to the syllabus due dates. Be sure that your transcriber is aware of the quizzes and exams, and when they are expected.

7. You will most likely need funding for a professional music transcriber’s services. Volunteers may be able to help, but keep in mind that professionals are paid and expected to perform in reasonable time frames; whereas, volunteers may only be able to work in spare time. 

Does the school provide any funding for transcribing services? If so, re-assure them that you will only ask for that which is absolutely necessary according to the ideas listed above. If the school itself has any funding, it will most likely be very limited. If you are seeking State Rehab funding, keep in mind that they must also be concerned with costs.  Do not rely on an assumption that they will support you.

8. Maintain contact with your transcriber. You will probably encounter 

new music code signs and rules that you do not understand. This will be true especially if you are new to music reading. Nearly all

code and theory problems can be solved simply by asking the music transcriber to walk through the examples with you.  Remember that they must know music well before being certified in music braille. They are your best resource. Remain in frequent contact with them.



*See article series: “Problems - Solutions” MENVI Journal,


Issues 8 & 15 - www.menvi.org



GUIDELINES 3.  - Obtaining funding for braille

If you must pursue rehabilitation for funding for your music

braille, and if you have been discouraged with respect to following a music education, consider your arguments based upon the ideas below:

1. You may not feel that braille should be a disability issue, but that it might be better considered as a language (music braille included). Let them know that you are aware of laws prohibiting language discrimination. It may not be a legal platform, but it could sway a reasonable and thoughtful counselor to work with you on other issues. Your informed opinions will matter to them if you can express yourself in a respectful manner. 

2. Let them know that you are concerned with minimizing costs, and that you will only require that which is needed.

3. Do NOT accept the argument that music is not a realistic pursuit for

eventual employment. Whether or not you have journalistic proof in the form of articles, cite the fact that music diplomas have been looked at favorably in many non-music or *music-related fields. And, that this is your chosen and strongest skill, and you have a right to pursue it!



*www.bls.gov. U.S. Department of Labor, Bureau of Labor Statistics - 


Musicians, Singers, and Related Workers
4. Remind them that you are doing your part to become a self-supporting and independent individual, and that you can produce proof that there are successful blind music educators to back up your claim. Of course, be certain that you would be willing to use


your education to teach others as a part of your career. 

5. Challenge them if they make a negative judgment on your musical pursuits. Point out how it might be counterproductive for them as counselors to discourage you. Respect their professionalism, but allow them see your own self-determination.

The ADA and You - Your Rights as a Student

- Contributed by Mary Ann Cummins-Prager, Disabled Student


Services - California State University, Northridge -

Colleges and universities, even private ones, must comply with requirements of the Americans with Disabilities Act. This means that if you meet the entrance requirements and are admitted to the school, it is the institution's responsibility to ensure that you have access to the academic program. You are entitled to receive written material, whether print or electronic, in a format that is acceptable. For some low vision students, this can be accomplished by providing all material in large print. For blind students that will generally mean that it must be made available in the format the student is most comfortable with including Braille. It is the institution's responsibility to provide access that is equivalent to that provided to a sighted person. 

In order to be eligible for services, you must provide documentation to the institution of your disability. Usually this is provided to the campus disabilities resource office, rather than the admissions office. You should contact the campus at least one semester in advance of your enrollment, to touch base with the disabilities resource office, provide them with your documentation, and begin discussions about the accommodations you will require in order to be successful. 

CHAPTER FIVE
“Testing Out”


Most music schools will not allow credit to be transferred in for classes requiring music skills. Understandably so, as each school must require those skills based on its own curriculum standards. In some cases, however, they will be willing to allow a student to test-out in areas such as sight singing (solfege), or in fundamental piano skills. In the case of a blind student where the school does not have provisions for braille music specialists on staff (few do that we know of), they may be willing to allow you to study privately and to satisfy their requirements by passing a test.

GUIDELINES 4.  - Outside Study, and “Testing Out”
1. In most cases you can satisfy sight-singing requirements by taking classes at the college itself.  Sight singing books use short musical


examples. With your dated syllabus, a transcriber can easily

keep up with weekly class requirements, providing that ONLY the music excerpts for that semester are expected, and that the entire book is not required. A good music transcriber with experience will prepare your music with the intention of making it musically readable and suited to live class participation. 

2.  If you are going to study sight singing with a braille music teacher,


make sure that he or she is able to either use the required school

text, or that you are certain you are preparing the equivalent level and material that will be required. 

3. If only an older edition of the book is available in braille, ask the 

professor if he or she will make an exception, as the current edition will not be possible to obtain at this time. 

4. You will most likely be required to pass a basic fundamental piano

skills class. Ask for the syllabus and all requirements for that class.  A private teacher would be very willing to help you to prepare for a test-out, providing that you have the music required in braille and in print. Avoid asking transcribers to purchase books at their own expense. You should provide such books for them.

5. You probably will not be able to test-out of harmonic analysis and 

part-writing work. It is beyond the scope of this book to typify theory part-writing examples. However once again, be sure to seek 

tutoring when needed, and basic music code clarifications with your transcriber. Ask your professor to help you. Figured bass and harmonic analysis is quite logical, and by the time you reach that level, you will have become far more proficient in the music code.

There are many resources available for a blind music major. Once work is under way, there is no reason to fail if you seek help. Music Education Network for The Visually Impaired - MENVI, for example, is a worldwide network of students, educators, and braille music specialists willing to help. It is one of the available resources to help you solve problems, but you must first be willing to reach out to others for help. www.menvi.org.   


braillemusic@sccm.us. 
Other resources can be found through National Resource Center for Blind Musicians: email -  info@blindmusicstudent.org
CHAPTER SIX 
Guidelines for College Professors

As an educator, you may never have had the joy of working with a

blind music major. Once you have, you may find that your career has been dramatically altered, and that you will look forward to the next blind student under your tutelage. Many teachers find that their teaching approach changes considerably, and that methods in which they instruct sighted students have also changed and improved. 


A piano teacher may view the issue of keyboard “spatial geography” quite differently having developed effective means to prevent peeking at the keyboard during sight-reading. Much is to be learned in teaching a blind pianist, as typical choices involving vision are much different. In any event, you will find the experience quite rewarding, especially once you know that you need not alter your work with sighted students in your classes, nor take substantial time and effort to accommodate your blind student.  

GUIDELINES 5.  Tips for the Sighted Professor
1. When testing a blind student on issues such as part-writing and 


harmonic analysis, don’t feel compelled to give unlimited time

because the student is blind. If braille music skills are well-prepared, he or she should be able to complete a part-writing exam in a reasonable time line. Double time is sometimes allowed, but unlimited time is unnecessary, and would not be fair to the sighted students. 

2. Be sure that you are confident the blind student is actually seeing the examples as intended. Give practice work with part-writing, and make sure that the student is seeking outside help in that format.

3. Feel free to allow the student to write his or her work on a brailler. But be sure to require that a reader (or the student) re-iterates the work back to you. In this way, you need not know anything about braille in order to verify the accuracy of your student’s work.

4. Do not hesitate to pursue required melodic dictation*. Once the example has been written in braille, you can verify accuracy by

asking the student to read it back to you. (*See MENVI News Journal Issue 12, Fall Quarter 2001 - Articles: www.menvi.org) 
5. Become comfortable with the fact that you do not need special skills to teach a blind student. As long as he or she is in possession of the music that you are requiring, and has been properly trained and informed, it is the same as with any student. Remember too, that you are not responsible to research or advocate for them. There are specialists and services that the student can rely upon. Your willingness to ask questions and remain in contact with braillists and specialists is all it takes.

6. Plan ahead, and above all, see that what you are requiring of the student has been provided to his or her transcriber as much in advance as possible.  Where time is short in advance of class beginning dates, do not ask for full textbooks. Consider carefully  what you will use in class with allowance for changes. Mark the materials carefully, and see that the DSS Officer provides the material - all books and your handouts - to the student’s transcriber. Handouts can be faxed to the transcriber or sent electronically on a daily basis. Student assistants can also help.

SUMMARY:


1. Plan ahead. 

2. Where time is short, plan ahead and mark only required music excerpts to be sent to a transcriber.

3. Provide a detailed syllabus as much in advance as possible. Make sure that due dates are clearly marked, and that all materials that you require are listed*.


4.  Be sure to provide your email address on the syllabus. 


5. Be willing to communicate by email with the transcriber.

6. Consider whether you could accept only a few initial measures of anthology examples for analysis purposes. When using CD’s and such for music listening, often just a sample of the score structure is sufficient. Most likely, there will not be time to require a full anthology to be transcribed into braille. 
  


That’s about all there is to it!

*There are samples of syllabi in the Appendix. They have been used with good results in other university music departments.
In most cases, transcribers make notation in theory books very

clear with special Transcriber’s Notes sections and Special Symbols sections. Students will often ask them for clarification, again taking the burden off of the college professor. Music transcribers generally are

certified by The Library of Congress, and musically well educated. They are fully capable of supporting your pedagogy, and are willing to communicate with you if needed.

APPENDIX 

SYLLABI

The following few pages include some excerpts from sample syllabi that have been successfully used to guide blind students through their classes. The work was provided by a professional transcriber week by week, and on an “as-you-go” basis. In no case was a complete textbook ever required, as none of these situations allowed ample time for full transcriptions. The full book was never needed regardless.

SAMPLE - UC, Santa Barbara, 2001

Professor’s note to transcriber:

 “Here are the assignments for the first 4 weeks of classes:”

Week Dates Melodies and Rhythm Quizzes

1. 4/2-4-6 Berkowitz [sight singing]: melodies 154-61;


MFTL [Music from the Literature] 55-59


Hall [rhythm tapping]: Unit 11

2. 4/9-4/11 Berkowitz: melodies 162-70;


Theme & Variation #6


Hall: Unit 11, continued


4/13 Singing Quiz 1 [professor’s handout]

3. 4/16-4/18 Berkowitz: melodies 171-179;


MFTL 60-65


Hall: Unit 12


4/20 Dictation Quiz [handout]

4.  4/23-4/25 Berkowitz: melodies 180-88


MFTL 66-71


Hall: Unit 12, continued


4/27 Singing Midterm


The above list is a good example of a class plan typical of many music professors. The request for the above dates was sent late to transcriber on April 3, the same day the music should have been in the student’s hands. Even so, one can see that with technology and emailing of braille files, a professional transcriber can easily catch up and remain so for the student with a well- planned list such as this (which is exactly what occurred).  In no way would this student have passed this class if delayed full-textbook transcriptions hindered his progress.


 In a more detailed Course Outline, we observe even more useful information for the transcriber:

Week 1 dates 1/8-1/12


Melodies and Rhythms: Berkowitz: melodies 77-85; MFTL 26-29



Hall; Unit 6


Rudiments; Harmonies: chord ID; first inversion vs. Root position,



all triads;  I / i; V; V7

SAMPLE - Boston University, 2001

Music Dept. Chair note to transcriber:

“The following MUSIC EXAMPLE portions are to be brailled


(As highlighted):”

Subject: Music in the Age of the Renaissance, Leeman (1999)
●
Chapter 1, ALL

●
Chapter 6 to page 249

●
Chapters 7-10, ALL 

●
Chapter 11, pages 402-423, etc. 

SAMPLE - Rhode Island Dept. Of Education,


Vision Services Program, 2001

Music Theory Book, due as follows:

Chapter 14 - October 15

Chapter 5 - October 22

Chapter 6 - Oct. 29

Chapter 7 - November 5

Chapter 10 - November 12

Chapter 11 - November 19


[sent to student by transcriber email on 11/17/01

Chapter 15 - November 26


[sent by email 11/24]

Chapter 16 - December 3

Chapter 17 - December 10


[Ch. 16 & 17 sent by email 11/29]
Chapters 12-13 - December 17


[sent by email 12/12/01]


A portion of a very detailed syllabus is shown below, with exact numbers of sight singing exercises thoughtfully marked and provided to the transcriber well in advance.  Needless to say, this made the semester a very good experience for this blind student and his transcriber:
SAMPLE - UCSB, Fall 2001


Music 4D, Course Outline

Week 1-2 (11 weeks all)

Sight singing:


Chapter 1, Section III, #234-59


Chapter 2, Section III, #62-65


Chapter 3, Section III, #72-74


Chapter 4, Section III, #10


Chapter 5, Section III, #88-72

Rhythm: Unit 16


etc., etc.


In the 11-week class described above, this blind student became the sight singing “standard” of the class. All is possible with thoughtful educators who are willing to take just a little extra time and effort. 

COURSE RESOURCES
FULL COURSES:

“An Introduction to Music for The Blind Student,” Part 1 by


Richard Taesch


Part 1 is a course in beginning music braille reading. There is no need for a tutor working with a blind student to know any braille or braille music. Blind students can direct themselves through the course as well. There are Lessons, Assignments, and Theory Exams already done for you. Each Phase (Chapter) ends with a summary of Essential Concepts, should the teacher or student prefer not to follow lessons word for word. 


Print consists of three books: Lessons; Lesson Exercises; Supplemental Exercises. Braille is comprised of 4 volumes. 


Part 2 consists of a more advanced study of sight singing in all keys, and includes more advanced rhythm study and the subject of modulations. Both Parts are applicable to all instruments, and structures the study from a sight singing approach, using the piano keyboard as a learning tool. 


Dancing Dots Braille Music Technology is the Publisher.



Website:  www.dancingdots.com. 


Phone (toll-free): 1-866-336-8746 


Braille copies can be borrowed from The Library of Congress:



1-800-424-8567


Companion courses for jazz and commercial chord reading, and braille piano formats can also be found on the Dancing Dots Website.

RECOMMENDED REFERENCE AND ORIENTATION:

“How to Read Braille Music,” Second Edition, by Bettye Krolick


 Also available at Dancing Dots, How To Read Braille Music is an excellent source of basic information, braille music signs, and print examples for reference. Bettye’s book has been used for many years;  teachers and students alike have acclaimed the book as a fine starter text and orientation resource. 

"Who's Afraid of Braille Music" by Richard Taesch and Bill McCann, is a short introduction and resource handbook for parents and students. This book is a good way for the layperson to get his or her feet wet.  [Pub. by Dancing Dots] 866-336-8746 /  www.info@dancingdots.com. 
Music Braille Code 1997 American Printing House for the Blind,

502-895-2405 / info@aph.org

SOFTWARE / TECHNOLOGY

“Goodfeel” braille music translation software.


See the Dancing Dots Website for information on other resources for the blind musician, the educator, or parent. www.dancingdots.com
ORGANIZATIONS

Music Education Network for The Visually Impaired - MENVI.


MENVI is a worldwide network and an “International Coalition of Parents, Educators, and Students.  There is no cost to join, and a large membership roster has unified people worldwide with common interests in music, education, and braille music literacy for those with visual impairment.  The MENVI Specialists Committee consists of professionals in their fields of expertise who remain available to answer questions and to guide those who seek their help.  Articles, discussions, links, and more can be found on the Website at: www.menvi.org, or phone Southern California Conservatory of Music, Braille Music Division at 1-818-704-3819 to request a membership application and information packet.   Email: braillemusic@sccm.us
(A contact list of music transcribers can also be made available).


National Resource Center for Blind Musicians offers summer music camps for blind college-bound musicians. Performance, technology, music braille, and learning to live in a college environment are offered. Contact David Goldstein at:  info@blindmusicstudent.org
Phone: 203.366.3300. 


Junior Blind of America (formerly Foundation for The Junior 

Blind) offers intern programs for students desiring to pursue college and eventual employment. A program called “STEP,” Student Transition and Enrichment Program, is available. Email: info@jba.org, or phone

323.295.4555.

RESOURCES FOR OBTAINING MUSIC BRAILLE:

CNIB (Canada)

<rachel.breau@cnib.ca>   Phone:  416-486-2500, ext. 7631

RNIB (reveal online database) - United Kingdom

www.revealweb.org.uk
National Library for the Blind - NLB-online.org

<webcat.nlbuk.org:8000/>
Lighthouse

www.lighthouse.org
National Braille Association, Inc.  (New York)

www.nationalbraille.org;   Phone: 585-427-8260

NLS (Library of Congress)  - Washington D.C.

E-mail: <nlsm@loc.gov>


www.loc.gov/nls/  Phone:  800-424-8567

American Printing House for the Blind

E-mail: <resource@aph.org>   Phone:  800-223-1839
VOCATIONS / MUSIC / EMPLOYMENT:

U.S. Department of Labor


Bureau of Labor Statistics - Occupational Outlook Handbook


See: www.bls.gov - Musicians, Singers, and Related Workers

Search:  “Musicians”

Music Employment Survey - UK

RNIB Music Education and Employment Advisory Service (MEEAS) (25 page survey)


Contact Royal National Institute for the Blind


www.rnib.org.uk
MISCELLANEOUS WEBSITES OF INTEREST:

The following sites contain information on music-related fields, such as Music Therapy, Education, and employment information. They were current as of December 2005. Although such resources are subject to change and updating, the following list should serve to demonstrate an encouraging and progressive trend for music students.

The following list was compiled by Bagher Habibi, member - Board of Directors, Southern California Conservatory of Music.
http://www.medicalresonancetherapymusic.com/07%20Recognition/1703%20Belarus.htm  ADVANCE \d 5http://www.musictherapy.org/ 

http://www.stronghealth.com/services/palliative/harpmusic.cfm 

http://musicians.about.com/library/musicjobs/descriptions/blrecengineer.htm 

http://us.music-jobs.com/jobsboard_detail.php?job_uid=551746&idx=33 

http://us.music-jobs.com/jobsboard_detail.php?job_uid=540026&idx=67 

http://www.findarticles.com/p/articles/mi_qa4047/is_200510/ai_n15640632 

http://www.musik.aau.dk/research/musikterapi/clinic-uk.html 

Valerie Gaer, MENVI Postsecondary Specialist has compiled  the following research sources:
http://www.findarticles.com/p/articles/mi_m2493/is_2_55/ai_n15696779:

from The American Music Teacher - Oct-Nov, 2005 by Kenneth Williams
Reshaping dreams: "a life with music" or "a life in music"?
  ADVANCE \d 5

 ADVANCE \d 5http://career.missouri.edu/students/explore/thecareerinterestsgame-artistic.php 
The University of Missouri has a career assessment that can help any student look at additional options that could add some dollars to the starving musicians career. Also click on the Career Interests and Self Assessment pages to take some quizzes about things you like to do so a student can match up career with interests 
http://www.lancs.ac.uk/palatine/career/publications/musicians/section%201%20-%20contents,%20introduction%20&%20acknowledgements.pdf 

UCE Career Services has offers an assessment tool

"Delivering Employability to Musicians" 
http://www.vuw.ac.nz/st_services/careers/publications/career_essentials/job_knowledge.pdf 

Victoria University of Wellington provides a  tool called Job Knowledge that divides jobs into interests in an effort to help sort out other avenues 

http://www.iwritethemusic.com/careers.html 
This site is devoted to creative musicians - composers, songwriters, improvisers, interpreters.  ADVANCE \x 468 Music resources point the way - to education, tools, music genres, creative techniques 
http://www.iwritethemusic.com/careers.html 
Temple Musicians Career Development toolkits for musicians on the following topics: 

●

Getting the Basics Right  

●

Promoting Live Gigs 

●

Skill and Resource Inventory 

●

Goal Setting and Time Management 

●

Accounting 

http://www.elisioninstitute.org/article-vertical.html 
The Elision Institute: "Tips for Musicians: Vertical Learning in a Horizontal World"





